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Analysis of Community 

Peralta Creek Middle School will serve students in grades 6-8 in the Fruitvale District of Oakland, District 5, at the current Calvin Simmons Middle School Campus.  In September 2006, we will enroll students in grades 6 and 7.  We will share the site with the Fruitvale Success Academy, as well as, the Simmons’ 8th grade. The following year, we will serve all grade levels 6-8 and only the two new 6-8 small schools will remain.  

Fruitvale is an ever-changing community with commercial avenues bustling with activity. Over a fifth of the households had incomes of less than $15,000 and 40% of the population did not complete high school.  Recently, however, the area has seen a growth in housing and businesses along International Blvd. (Fruitvale BART Transit Village) and in the Jingle Town area (The Estuary & Harbor Walk) with these new housing developments starting in the mid $500,000’s.  In light of the newer housing developments, our student population may become more diverse in terms of household income and parent education levels.   It then becomes vitally important that we ensure equity for all students in an ever-changing student body.
The current Calvin Simmons attendance is 60% Hispanic/Latino, 22% African-American and 16%Asian and Pacific Islander.  There is little indication that this will differ much from the population we will attract at our school.  There is a large population and constant Influx of Immigrant families to the community. Nearly all of these students entering school speak another language at home.  The data for Latino ELL students illustrate some of the lowest academic outcomes with few students redesignated as fluent English proficient when entering Calvin Simmons and still requiring ELD classes though many have lived most of their lives in the United States. 
The majority of students from the four main feeder elementary schools are coming to Calvin Simmons below proficient in English Language Arts and Mathematics.
 That trend continues at Calvin Simmons where 93% of the students are not proficient in English Language Arts and 96% are not proficient in Mathematics.  Conversations with parents and educators indicate that children leave elementary school too dependent on adults to direct their learning, unmotivated as learners, and unsure of their future as young adults.  This translates to continued low achievement unless middle schools take explicit and intentional steps to address these trends.

Suspension and attendance data over the past five years indicates a slight improvement in attendance and a lowering of the sheer volume of suspension, however there has been a dramatic decrease in enrollment; 1345 students in 2000 and 723 students in 2005, which has not proportionately changed the level of suspensions such that this is still a primary means of addressing students’ poor behavior.  In the absence of alternatives, students underlying needs have a greater potential to go unaddressed.

The lack of immediate resources is a concern especially with regards to families who may require more social service support systems and recreational opportunities.  Families need a place to gather, share resources, as well as, a safe and supervised after school program for their kids, and to get access to information about local and school-based resources.  It is our intention to mitigate these needs by offering families resources at the school or referrals to community resources.

The individual leaders who have come forward through this design process to lead as design team members are examples of the tremendous community assets available to the school.  These are people who live in the neighborhood, work in the schools, dedicate themselves to the students and families, and attend school and community events.  Our team leaders include parents, teachers, community members, and students all who play a vital role in the creation of the school vision.  We must continue to involve these individuals and others as we continue in the creation of our new school.

In summary the primary needs of the students and community that we aim to serve include:

· Growing English Language Learner population

· Exceedingly low academic performance for ELL population

· Majority of students entering the school below grade level academically

· Lack of alternatives to suspension to support positive student behavior

· General lack of local resource access for students and families

Vision Statement

Peralta Creek Middle School will prepare all students for learning, work and life in the 21st Century.

Learning at Peralta Creek Middle School means leaving our school with a rich cultural understanding rooted in a rigorous curriculum that prepares students for success in a college prep high school.

Work at Peralta Creek Middle School means leaving our school with a sense of purpose, born from having learned the skills to work with others, use technology, take initiative, and be innovative.

Life at Peralta Creek Middle School means leaving our school with a self-awareness and sense of personal values that allows you to make positive choices, learn from your mistakes, and take pride in hard work.

Theory of Action

The mission of Peralta Creek Middle School is to provide a caring secure environment that:

Maximizes parent and community involvement

In order to ensure that our students who enter below grade level as well as our ELL students are benefiting from the resource of parents and family, we will start immediately building trusting relationships that will allow us to attract more parents into our school work.  We believe that in order for all students to reach high standards, we must address the social and emotional needs of the students as well as their intellectual needs.  Students come to PCMS with funds of knowledge (Moll, ’92) gained in their home and community contexts.  Since families are the first teachers, we believe it is essential to form partnerships to ensure student success.  We think of family and community involvement as a two way street:  families and the community are involved in the work of the school and the school reinforces the values and virtues of the home.  For our ELL population this will provide for additional support as they negotiate a new language and a new set of cultural norms in the school.  

Involving parents and community in the work of the school.  The active participation of families and the surrounding community is critical in meeting the needs of the whole child.  Because students need to develop a sense of trust that their best interest is at the heart of what we do, establishing relationships with families sends the message that we want to go farther than to just provide and education, we want to develop a whole person.  Parents on campus provide an additional resource, as we have seen in schools that do this well, which can address many of our students social and emotional needs, such that we can begin to reduce the need for suspension through the active engagement of families in supporting, guiding, and counseling our students, especially when they are having a particularly hard day.  

We actively recruit families to commitment with us to educate and enrich the lives of children by engaging in a model of distributive leadership to influence the direction of the school.  The participation of the larger community through building partnerships with local businesses, community-based organizations, and colleges and universities will also ensure the long term success of PCMS.  Involving students with their communities enriches the students’ lives as well as the community.  Every student at PCMS participates in community service.  This gives every student the opportunity to become involved in the life and improvement of the community.

Provides all students with a rigorous and engaging standards based curriculum 

In order to attain the gains needed to not only reach our target of proficiency for all graduates, but to meet the unique need of our ELL population as well as make up for the various skill deficits students will enter with, our school will maintain a focus on academic improvement as a primary mission of the school.  This will lead us to adopt a rigorous and engaging standards based curriculum.  The selection of our core curriculum will require vetting out programs that include string interventions, especially for adolescents two or more grade levels behind, sheltered English accessible materials, and a content base that is rooted ion what the students are familiar with and works together with students prior knowledge to increase student engagement.

We will employ a variety of strategies to ensure that grade level skills are mastered while fostering critical thinking and creativity.  This will require a level of support services that include many strategies to allow us to teach a consistent set of standards to all students while scaffolding up and assisting students who need more help.  We believe however, that with proven instructional strategies that work, students at all levels can be provided a rigorous core content that can be mastered.  This requires a strong curriculum, strategic assessments, and a variety of tailored interventions that pull each student up to mastery.  Ways we may further assist student learning through our rigorous standards based curriculum is an interdisciplinary approach, integrating humanities, art, science and technology throughout the curriculum.  When selecting any curriculum it is important that embedded assessments are tied to the California State Standards and that the curriculum will provide depth over breadth.  The leadership of PCMS must support the development of the curriculum through time for staff to study, discuss, and collaborate on the merits of any curriculum adopted by the school.

Recruits and Develops Great teachers in every classroom

Alan Bersin, the superintendent of San Diego Public Schools and one of the nation's most forward-thinking educational leaders, focused his school reform efforts around finding and cultivating great teachers, and in speeches, he often says, "A curriculum does not teach students, teachers do." Of course, Bersin's statement is self-evident, but his broader insight is very important. In the past 50 years, policymakers and superintendents have tried (in vain) to fix American education by changing curricula and programs. The result has been wave after wave of educational fads and a lack of attention on who is in front of the classroom. 

Abigail and Stephan Thernstrom write in their latest book, No Excuses: Closing the Racial Gap in Learning, that extensive research shows that the number one predictor of student achievement is teacher quality. Moreover, the Thernstrom’s report that the achievement teachers obtained in high school and college is a good predictor of their students' achievement. The message is clear: Get great teachers in front of students, and they will have great results. Great teachers know that instruction drives behavior and great instruction reaches all students.  If we are to serve our ELL students, all of our academically behind students, and improve the school climate such that the current rate of suspensions disappears we need to have the asset of great teachers.  These teachers will be recruited through all available channels, all stakeholders will be represented in the hiring process, and we will develop the kinds of peer coaching support and individualized professional growth plans that can sustain and retain these highly qualified teachers.

Maintains high expectations for all student performance and behavior


A common theme we noticed on our school visits was that each school had extraordinarily high expectations for student academics and behavior.   Because behavior issues that often end up in suspension are typically problems that begin in small ways in the classroom, we intend to maintain a level of clearly defined expectations that every student will have the ability and structured support to live up to them.  Our initial alternative to suspension begins with consistently applied high expectations.  KIPP and Gompers Charter Middle School were both relentless in their enforcement of standards of behavior.  Both schools had structures in place to make sure that students closely followed the school expectations.  The current students at Calvin Simmons are not held to the same standards of excellence in academics nor behavior and the result continues to be poor performance in both academics and behavior.  Because we will likely import much of these previous poor practices, our theory of change will also begin with a set of high expectations that will be visible and evident on day one, in every classroom, throughout the school and will continue throughout the year so that students begin to sense and feel a change.  


By explicitly teaching the values of PRIDE (Perseverance, Responsibility, Integrity, Daring, and Excellence) and posting these values in every classroom and throughout the school, students will be constantly reminded of how they are to behave at school.  In the beginning of the school year we will devote the first three days to the teaching of the PRIDE values.  Daily advisory class will continuously reinforce these lessons.
Personalize instruction to meet the individual needs of all students 
In order to serve our diverse community of students, we will need to create structures to personalize instruction. According to Minding the Middle:  Improving Colorado Middle Grade Education, knowing the student well benefits the students and the teacher.  By creating a small school (360 students) where all adults know the names of every student, placing every student in advisory and multi-grade classrooms where teachers develop three-year relationships with students and families, we will develop relationships that will allow teachers to personalize instruction.  

Personalization means that the strengths each student bring is honored, valued and capitalized upon, and every need a student brings is brought into the fold of teaching such that the schools measures its success in part based on the meeting of those needs.  This will require the multi-pronged approach of both establishing human relationships while creating systems and structures so that ultimately the school identifies both the strengths and the needs that have the greatest likelihood to support and obstruct the learning such that students achievement remains our undivided focus.  This personalization will allow constant feedback in order to improve student performance in mastering skills and content standards.  This is especially helpful for second language learners who will be coming in with a variety of experiences both locally and abroad, and will need the school to have a clear sense of how their home culture, values, and beliefs influence how they learn.  

Teaches explicit habits of thinking and leading 

In the interest of both supporting the academic success of our early adolescent who will need specific skill sets to effectively approach their learning, and addressing a societal shortcoming which is that people who fill leadership positions fail to reflect and foster the great diversity our communities have to offer, we will explicitly teach habits of thinking and leading.  Habits of thinking are the building blocks of a scholarly student.  A student who becomes a life long learner learns these habits at an early age and the seem to perpetuate a learning experience well beyond the intentional acts within a classroom.  We feel these habits are so essential, they form the backbone for any good ELD program and they are consistent with the kinds of behaviors exhibited by students who can move 2 or more grade levels in relatively short spans of time, as will be necessary for many of our students.  These habits however are rarely attained by accident.  The require exposure to many tailored opportunities to apply and practice them as well as see the great benefit that comes with employing them successfully.  Because this too rarely happens by accident, we will need to apply a good deal of time and energy to both developing teachers skills in teaching these habits as well as teacher collaboration and planning to embed them in every classroom across the campus.  


We believe that leadership must be shared by men and women of all colors, creeds, religions, abilities and ages.  That philosophy begins with our modeling of that for students as well as encouraging every student to see themselves as leaders.  At Peralta Creek Middle School habits of thinking and leading must be taught in order to empower those who have been historically underrepresented in public education.  In order to support these habits, the school leadership will need to ensure that teachers get the proper professional development, advisory curriculum includes leadership, and students who model these habits will be recognized.  

Teaching and Learning

Standards-based core curriculum

We have come to find that if we are to be a school that shares a common vision and stands behind some common beliefs, we need to align ourselves around a common curriculum.  We can not speak about everyone moving forward in the same direction if we send children to classrooms where teachers are going in different directions.  This type of schooling generates inequities.  Teachers in such environments are forced to make enormous decisions about ways to implement a remarkably wide range of standards that for some are not widely understood.  Rarely does instruction become differentiated as teachers spend an incredible amount of time steeping out one lesson after another by themselves.  True collaboration happens infrequently and is often not consistent with the standards every child should learn.  We see a core curriculum that is based in rigorous standards and provides for the varied needs of our students to be central in the ways we will develop a strong program designed to reach every child.

Curriculum will be adopted that is consistent with high standards.  We will implement a core curriculum that will provide consistency and coherence across subject matter and grade levels.  In order to ensure mastery, we as a school must commit to what students will know and are able to do.  In this way we will focus our energy on supporting teachers to deliver the instruction effectively.  This will mean adopting a curriculum that meets the differentiated and accelerated needs of our students.  Given our goal to conduct frequent assessment to guide instruction, we will seek curriculum with strong embedded assessments.  Additionally, we want to ensure that our curriculum delivers the authentic, active learning we believe our middle grade students need to be motivated, engaged, and successful.

Great teachers in every classroom

Given our mission to ensure that quality teachers are instructing every child and our belief that the quality of the teachers corresponds overwhelmingly to the level of achievement students reach, we intend to focus our efforts on obtaining, developing, and retaining high quality teachers.  Given that we believe subject matter competency, instructional delivery, appreciation of the schools’ community context, and a commitment to a career in teaching all constitute the make-up of a quality teacher, we will embed these beliefs from the beginning in our hiring practices.  We know that recruiting and obtaining high quality teachers is a challenge nationally.  We understand that there are many barriers to achieving this goal.  We also believe that the first barrier is not setting this expectation up as a goal.  We feel we must prioritize this goal in a way that elevates it to a status that will work to our advantage to both recruit great teachers and provide the necessary resources to develop and retain great teachers.

We intend to partner with local and national institutions and organizations that will assist us in this goal.  We intend to clarify our expectations and the nature of our work environment in such a way that we can all commit ourselves to actualizing it.   Though this level of specificity is often aspired to, it is rarely attained in the schools that serve our students with the greatest needs.  By developing rubrics for hiring and job performance, as well as taking advantage of the teacher evaluation process to both support and coach teachers as well as make determinations about the whether or not teachers are meeting the standards of teaching and learning our students need, we hope to develop a culture of teacher excellence that can be sustained and becomes embedded in the fabric of our work.  

In order to retain great teachers, we believe that there are key elements that teachers attest to time and again, as the qualities of a work environment that they often commit to.  These key qualities include; the level of collaboration support and structures, the amount of professional development that is driven by teacher interest that is provided, the amount of distributed leadership that engages teacher as a whole, as well as individual influence on the school that each teacher holds.  Finally, we believe teachers need constant recognition and validation for a job well done that sustains the energy and commitment of the teacher for the long haul.

Engages all students in authentic learning experiences


For students to be highly successful, they need to have a vast array of experiences both in school and in their communities.  By providing hands-on experiences for students to become involved in their local communities students will be asked to solve a variety of real world, complex problems in their community (i.e. study the water quality of Peralta Creek, and neighborhood blight).  Many of the problems will challenge students to look at community problems through a cross-curricular lens.


Peralta Creek Middle School will facilitate this type of experiences by forming community partnerships and create school wide themes that will focus on real world challenges.  Students will also have the opportunities to engage in community based learning by using technology (neighborhood history projects), arts and service learning.

Consistent Instructional Practices

We intend to implement consistent instructional strategies that are research based and have proven to be effective. Cumulative reviews, vocabulary development, frequent writing and technology integration will be pervasive in every classroom.  These strategies, when implemented consistently, provide opportunities for students to see how school connects to life.

“Instruction involves directing students to appropriate learning activities; guiding students to appropriate knowledge; helping students rehearse, encode, and process information; monitoring student performance; and providing feedback as to the appropriateness of student learning activities and practice performance” (Merrill, 1996).   There are many instructional practices that work and many that don’t.  Our belief is that if a strategy does not teach, it has no value.  What that means is that we are not satisfied to adopt any strategy that an adult deems worthy.  We believe there are different kinds of skills and knowledge.  We also believe that there are different kinds of conditions or strategies for learning.  Though there is a good deal of recognition that this is the information age, Professor Merrill argues that information is not instruction.  Information requires true instruction that requires appropriate student practice with appropriate feedback, learner guidance, and the appropriate organization of learning elements (Merrill, 2000). 

We intend to invest professional development and time in our teacher collaboration for the development and improvement of shared instructional strategies.  We know that as students navigate various subject areas and different teachers who have different styles of teaching, these strategies will serve as an anchor to ensure that students feel a sense of coherence and consistency across the school.  Equally, the selection of our approaches will be designed to address the necessary elements of good second language learner instruction, as well as those strategies that assist greatly in the development of Academic English for all.  Equally, given our need to accelerate learning, we intend to align our strategies to the adopted core curriculum we’ve selected.

Frequent Interim Assessments

Strategic use of assessments is vital in our effort to not only inform our instruction, but to truly personalize our learning environment.  Frequent assessments of students learning, through various measures, allow teachers to make adjustments and review content that often disappears into the background for students and proves to undermine future lessons.  By not only assessing student learning at the end of a given unit of study or project but at necessary intervals throughout, teachers gain critical knowledge about the students understanding, their aptitude, even their attitude towards the subject.  This information can then allow teachers to not only respond to students’ needs, but it can become the focus of collaborative dialogue with colleagues around how to adjust and improve the lesson to meet every student’s needs.

Our goal is to not only identify strong curriculum with embedded assessments that allow for us to measure student learning within the adopted curriculum, but to also develop school-wide measures for reading comprehension, writing, and math computation that will allow us to set goals throughout the year, and not wait for state testing to inform our practice.  By employing frequent assessments, we have the ability to not only measure growth, but to set goals around it.  This is a necessary element to a string instructional program.  By setting these high measurable goals, we direct our energies centrally to common outcomes that require greater collaboration, discussion of student performance and richer sense of purpose.  These are all elements we believe make a string school.

Student Support

More time on task

We feel that the research and model schools we investigated indicted that when students are behind or struggle with the core content, they significantly benefit from more time on task.  The notion of providing students with more time on task has also been proven to support all students’ ability to improve their performance and demonstrate a greater mastery of the content.  By providing students with more time to develop skills and knowledge in a given lesson or activity, students have the opportunity to deal with the content in a variety of ways.  The opportunity for students to question, pose hypothesis, practice, seek support, and apply their learning increases.  These are all elements to improve mastery and understanding.  


There are many ways to provide students with this additional time.  By offering a flexible schedule with longer blocks of time, students can participate in collaborative, cooperative learning opportunities, long-term research projects, science experiments, problem-based learning activities, and other methods of exploratory learning that will allow students to understand complex ideas and concepts.  This type of instruction is specifically supportive of students with varied learning styles a well as students whose learning needs require multiple opportunities to access information.  Additionally, given the differentiation needs of every classroom, a larger block of flexible time allows diverse learners to receive the content in a variety of ways.  More time on task includes providing a spiraling curriculum.  This approach involves revisiting learning and reteaching key concepts throughout a given year, or within the scope of the three-year school.  Given our goals to maintain consistent instructional practices, we see the ability to revisit concepts that are critical to enhancing student learning as an essential way to ensure mastery over time and increase students’ performance.  We will encourage the identification and revisiting of these concepts in our planning and we will adopt curriculum that reinforces this spiraling approach.


In addition to strategies within the school day to provide more time on task, we intend to provide opportunities for additional help before and after school for those students who need it.  We see the identification and recruitment of all students who would benefit from more time as a significant part of our work throughout the year.  By identifying struggling students early and providing them more time on task, we can further accelerate students learning and improve performance.

Data-based Targeted Intervention


Many of the students coming to our school will not be proficient in English Language Arts and Math.  Our belief is that is it simply unacceptable for students to languish without proficiency in core skills, especially reading, writing and math.  It is our responsibility, therefore, to provide these students with a strategic intervention plan that takes into account academics and the social needs of the students.  This strategic intervention must be fluid enough so that when students to show proficiency and mastery of skills they are able to move into other classes.


All adults at the school are committed to the success of each and every child.  It is our collective responsibility to support all students in meeting their goals.  Teachers can support students by identifying areas of concern and work closely with families to provide intervention strategies.  Communication between the school and family must be frequent, clear and consistent.   Parents can support students by committing to a longer school day, supporting homework, ensuring near-perfect attendance and reinforcing high-expectations for discipline.

School Culture

At least one adult develops a meaningful relationship with every student

Unlike factory-model schools with a thousand or more students, all the great urban schools are small (fewer than 350 students) learning communities in which all the teachers and leaders know the names of all the students. Moreover, the great schools have developed advisory programs and other structures so that each student has at least one adult in the building who truly cares about them.  PCMS will use an advisory program combining morning circle and advisory time, the program will be the centerpiece of school efforts to produce students who internalize the school’s PRIDE values.  During advisory and morning circle times, students will learn a “success word” of the day (for example, integrity), explain the meaning of a proverb/maxim, and memorize and perform poetry.

All kids CAN learn

Our measure of success will never be to just do a little bit better or to compare ourselves relative to other schools serving poor, minority students.  We are interested in life changing gains that put ALL students on the college-bound path and put some students on the path to go to our nation's most selective colleges and universities. 

At PCMS we expect to have at least 90 percent of all students who have been at the school for the three years to be at or above the proficiency level in all tested subjects. These will always be our most important metrics.   Our society has changed, and we can no longer accept the fact that a third to a half of all youngsters will drop out to take good, secure, blue-collar, factory jobs for these factory jobs are now in Guatemala, India, or Bangladesh. To cultivate a college focus every student will be able to name the year that he or she will graduate from college, and at least one field trip a year for all students will be to a college campus.  

Parents Engagement

At all the great urban schools, parents, students, and school staff all sign a contract that outlines their shared commitment to hard work and consistent support of one another. At PCMS, the school’s staff will pledge to offer a high-quality education, to demonstrate the highest standards of professionalism, and to appreciate, support, and respect every student and parent. The requirements of PCMS parents are also significant, including a longer school day, support for homework, near-perfect attendance, and a high-expectations discipline policy. PCMS will expect parent support in promoting academic success and positive behavior.

Sweat the small stuff

  
Walk into one of the few great urban schools in America and there is a palpable, immediately noticeable difference from the chaos, disrespect, and disorder that mar the typical urban school. In contrast to the dominant paradigm - pick your battles; don't worry about the "small stuff" such as rolling eyes, untucked shirts, or leaning back in chairs; worry about the big things - these schools set extraordinarily high expectations for student behavior, and they are relentless in ensuring that students live up to these expectations.  The great urban schools have adopted sociologist James Q. Wilson's "broken windows" theory.  

PCMS recognizes that dramatic academic achievement can only occur in schools with a no-nonsense, structured, positive, achievement-oriented, college-focused environment.  Creating Peralta Creek Middle School PRIDE (Perseverance, Responsibility, Integrity, Daring and Excellence) values, PCMS will be relentless in their focus on the small details (shirts tucked in, sitting up in class, speaking politely to all adults) while fostering a true culture of academic achievement. The school year will start with a structured, three-day intensive school culture orientation; throughout the school year, PCMS teachers will maintain exceptionally high standards for student behavior, fostering a true culture of excellence. From the first day of school until the last, teachers will remain vigilant and consistent, addressing every instance of poor behavior, no matter how small. Because their teachers are persistent, insistent, and consistent, student behavior rises to the high expectations. 


Values Education 

Many argue that schools should not teach values, but the high-performing urban schools know this doesn't work.  At PCMS, we will teach the values and good behavior as explicitly as we teach academics.  We will explicitly teach the values of PRIDE - Perseverance, Responsibility, Integrity, Daring and Excellence  - and the school culture will make it "cool" to do well and to help others. 

Perseverance – working even when things are difficult.

Responsibility – taking charge of our own learning.

Integrity – making good choices.  What decisions do we make when no one is looking?

Daring – taking risks to learn and grow.

Excellence – striving to high standards in all of our daily actions.
Community and Family Involvement

We believe that parent involvement is an essential element in ensuring the success of each of our students. Along with teachers and school staff, parents play a key role in motivating and engaging students.  When students know their parents are involved, their self-esteem rises.  They become more interested in their schoolwork and feel as though their parents, like their teachers, are partners in their education.  Actively involving parents in schools allows them to form relationships with teachers and school staff. Trust and confidence in schools grows along with these relationships.  Parents become a critical resource for the school as they offer personal and professional expertise and create a stronger connection to the community at large. 

Historically, there are many barriers that exist that obstruct parent involvement.  Parents that speak a language other than English are oftentimes immediately disconnected to the school by the lack of information communicated to them in their native language.  Schools are ill-equipped to deal with the challenges of communicating with multilingual families and therefore become unfriendly and unwelcoming places.  Additionally, parents may lack the time to become actively involved in school or students may express embarrassment or resentment at their parent’s involvement.  Teachers may not know how to best utilize parents inside and outside the classroom.

In order to break down these barriers and create more meaningful opportunities for parent involvement, parents must feel welcomed and valued from the very first day their student enrolls to the day they graduate.  PCMS will focus our recruitment on families rather than individual students by hosting events to involve the entire family (i.e. Student exhibitions, family movie nights, family/parent classes).  By targeting families, we hope to build long lasting relationships with all family members, especially those with several children.  Teachers at PCMS will be required to make home visits to all students in their classes and use multiple form of communication (i.e. email, phone calls, newsletters in multiple languages).  A family center with coordinator will be recruited to advocate for family services offered through the school and community, as well as, coordinate required parent volunteer hours.  

Governance

The key to uniting people around the vision of our school is distributing leadership amongst all stakeholders.  Parents, teachers, students, community members and the school leadership must play an active role in school-based decision-making. To this end as a school, we will develop leadership through shared learning activities, collect data, for example, by conducting focus groups and surveys, make informed decisions, and come together frequently to facilitate clear and effective communication with the larger school community.  

By honoring the voice of all stakeholders, parents become more active in the school and are more informed about their children’s education.  Additionally, students demonstrate greater ownership of their learning and teachers have greater influence over the factors that matter most in teaching and learning.  This process supports decision-making becoming transparent.  Since the sustainability of our school will require shared accountability to our vision and outcomes by all stakeholders, we will commit to this concept of distributing leadership.

Staffing

Teachers are most important in pushing forward the vision, mission and the implementation of the theory of action.  Peralta Creek Middle School will aggressively recruit a team of talented teachers who will be trained in best practices instruction.  PCMS teachers will have at least 10 professional development days during the school year.  To find the best and most committed teachers, we are developing a rigorous recruiting process that includes a resume screen, phone interview, written application (including short essays about teaching philosophy and possibly reactions to case study situations), school visit, guest teaching a class, receiving feedback on the guest lesson, on-site interviews, and reference checks.  Moreover, we are developing a plan for casting a wide net to increase the candidate pool, and we are designing a two-year professional development program to rapidly accelerate the skills of rookie and early-career educators. (Mentor Teachers) 

We are looking for teachers who are able to collaborate with one another and serve as role models in our Community.  Knowing the diversity of the school community, teachers who speak multiple languages are highly regarded.  The atmosphere at PCMS will be one of constant growth among students, teachers and parents.  

What makes us special?

To Be Revised and Delivered (per coach request)
�  Allendale:	81% below Proficient in ELA & 69% below Proficient in Math


Hawthorne:	90% below Proficient in ELA & 75% below Proficient in Math


Jefferson:	90% below Proficient in ELA & 85% below Proficient in Math 


Manzanita	87% below Proficient in ELA & 79% below Proficient in Math
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